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CLAY LEARNING CENTRE (CLC)

CLAY LEARNING CENTRE 
CSEI conceptualised the CLAY Learning Centres (CLCs) for multiple 

reasons.  The Musahar community is not exposed or familiar with the 

current education system. They have very little knowledge of how 

the system works, functions or functionaries in the system. Their 

engagement is limited to the schools near their tolas and often, the 

school environment and teachers have not created a positive 

interface with them. Through sheer perseverance a handful of youth 

have accessed high schooling. 

Taking the concept of ‘Self to Society’, CSEI encouraged young 

Community Leadership and Youth (CLAY) fellows to design 

education related activities to empower their communities. CLAY 

learning centres emerged as the design. 

ABOUT CLC 
CLCs are safe spaces for the children of the tolas where the 

CLAY fellows facilitate and support their learning. Currently 

CLCs are established in 7 tolas. Each CLC is facilitated by 2-3 

CLAY fellows in the tola. The fellows designed the CLCs 

collectively in the Vyakthithva Vikas Kendra. Further they 

negotiated with the community to provide a space for the 

CLC. In most cases they were able to get a space in the 

community. 

CLCs are equipped with reading materials, science kits and 

play materials.  The fellows support the children in their 

school work and facilitate their learning through story- 

telling, Khel-se-Mel and other innovative processes. Fun and 

learning go together in the CLC, Giving tuition support to the 

children from their school books. CSEI provide TLM (teacher 

learning materials) for these centres and Clay fellows 

facilitate their learning through storytelling, khel se mel, 

checking their note books , assigning homework, inculcating 

disciplinary  habits and helping them grow with joyful 

learning. 

In Gosaimatt where the fellows came up with a problem in getting a space 
for the CLC, the youth themselves constructed their own CLC. A one-room 
mud structure –the youth did all the tasks from mixing the mud to building 
the walls and the roof. It definitely has a mark of the youth in its design.

Institutionalizing Learning Space within the 
Community 



CLC 

supported by 

DETAILS OF CLAY LEARNING 
CENTRES 

 Outcomes: 

 

• The children find learning fun and have 

   gained confidence to attend schools      

and learning too 

 

• Severe Reduction in Drop outs 

 

• The community is able to connect to   

       education, schooling and learning 

 

• The schools and teachers appreciate 

the  CLCs and the fellows 

 

• The fellows have found a niche in their 

communities, gained recognition and 

respect in the community and locally too 

The CLC also holds different discussions  on - Health and hygiene, child labor, importance of 

education, early child marriage and its consequences etc. It is observed that, when things are 

initiated through discussion mode, the childrens grasps it more effectively.Children are now 

more eager to participate and be a part of these discussions.  The ambience helps the childrens 

to be a better version of them. 

CLC encourages childrens to continue learning and not drop out – ‘All children to continue 

learning till graduation’ is a guiding principle of the CLCs. Senior fellows support others who are 

writing their exams. Childrens also help each other in studies- peer learning is a motto.  

The CLC has provided a space for the community within the community to envision education and learning. It has 

made education part of the community engagements. Parents often visit the centre and observe their children’s 

learning. Children are able to see the role of education and connect to it. The fellows have gained image and 

respect of the community. Overall the CLCs and the fellows play a very central role in promoting education among 

a community that was hitherto excluded from it.



COMMUNITY LEADERSHIP AND YOUTH 
(CLAY) FELLOWS 

B E I N G  T H E  C H A N G E  O N E S E L F  

CLAY
CSEI initiated the Community Leadership And Youth (CLAY) 

fellowship to promote youth-centered and youth-led 

development models within socially excluded communities. 

The CLAY fellowships have been in operation for 3  years, in

the Musahar tolas of Dhanurua block, Patna district, Bihar. 

The need emerged while working to promote education 

among the Musahar communities in Bihar. Musahar 

communities have the lowest literacy levels with male 

literacy about 9% and female literacy about 3%. In Dhanurua 

itself, the majority of the children were out of school, 

despite having schools nearby. 

CSEI recognises the critical role young people can play in the 

development of their communities, particularly in the 

socially excluded communities. Experience shows that the 

adults in the marginalized communities have in many ways 

accommodated their exclusions and exploitations. The youth 

constitute about 25% of the population and come with new 

aspirations and possibilities. They are the potential change 

makers in their communities and can act as bridges between 

their communities and the larger society, institutions and 

governance processes.

The community did not bother to send their children to

school and the schools did not bother to invite them to the

schools. It was difficult to convince the parents to send

their children to schools for learning and development.

The few youth who were in secondary and high schools

became our engagement. 

CSEI WAS CLEAR THAT THE STRATEGY HAS TO BE 
LOCATED ON TWO FOUNDATION PILLARS:

 Leadership, learning and development of the youth 

themselves

 Youth promote community empowerment, both children 

and adults

The CLAY fellows initiated CLAY 
learning centers in their tolas, some 

building their own centers, to promote 
education among the children in their 

communities. They link with the 
schools and successfully ensure that 

‘No Child is Out of School’ in their 
tolas. They support the children with 
additional coaching in the evenings.



CLAY 
Selection was fairly simple – identify young people who are in schools or have done some basic levels of 

education and were willing to dream for themselves and their communities. There were so few of them! 17 

young people (7girls, 10 boys) were identified in 11 tolas of Dhanurua in 2013. They were brought together 

in the safe space of the Vyakthithva Vikas Kendra (VVK) to explore themselves, expand their horizons and 

evolve strategies to empower their communities. 

They meet together every Sunday along with a facilitator. The coming together provided the first space for 

the youth to explore and dream collectively. Each CLAY fellow is facilitated through a planned 

self-development programme to improve their own education, leadership skills and personality 

development. Spanned over a year, it is based on the Experiential Education module and includes peer 

learning, play for peace, video volunteering. They also pick up Computer education and English speaking. 

The vvk also holdsdiscussions on Ambedkarism, Social Structure, Gender equality, Government and 

governance systems, Education system, Self Development, Personality Development.

CSEI’s larger engagement on social issues and networking 

facilitated the youth to expand their leadership abilities. They 

participated in various social and development interventions like 

– Nine is Mine campaign, Youth Peace Festivals, campaigns on 

scheduled caste-scheduled tribe budgets and Right to 

Education campaigns.

Fellows are supported with a small 
stipend of Rs.800/- to Rs.1000/-month, 

primarily to support their own education 
and development.

Outcomes: 

• Youth leadership and skills built as 
change agents and role models 

• Youth continue their own education 
and explore new opportunities 

• Youth promote social changes and 
community empowerment 

• Sustained development and 
generational transformation is 
promoted 

They are role-models in their communities. They have 
convinced parents to send their children to school, they 

have convinced girls to delay marriages, they have 
convinced parents to allow girls to go for further schooling, 
they have encouraged their communities to implement the 

ban on alcohol.  
They celebrate their own learning and also the progress in 
the education in their communities. They annually hold the 
Shiksha Samman Programme where they celebrate those 

who continue their education despite many constraints. 
 

They appreciate parents who support their children’s 
education. They bring together other educated members of 

the communities and help expand the interface. They are 
the catalysts in their communities – catalysts and leaders of 

change. 
 

They are the CHANGE IN THEMSELVES. 
 

HABITATION 
MADHUBAN 
NIMA 
CHANAKI 
SIMRI 
SANGATPAR 
KEVALI 
GOSAIMATH 
PUNAICHAK 
NAYI HAVELI 
NADWAL 

supported by 



HUMAN RIGHTS 
EDUCATION IN SCHOOLS

HUMAN RIGHTS EDUCATION 
“All human beings are born free and equal in dignity and 

rights” Article 1 of the Universal Declaration of Human 

Rights in 1948. In a caste-based social system, these end up 

being words in declarations. They do not reflect the 

every-day reality for the majority of the people. No-one 

knows this better than the Musahar children, whose rights 

to equality, human dignity and liberty are violated on daily 

basis.

CSEI strongly believes that Musahar children will learn and 

develop better when their dignity and self-worth are in 

place. The human rights education programme is oriented 

towards building their knowledge and awareness about 

their own rights and human rights at large.  School is the 

first place of social interface for Musahar children beyond

their family and community. Hence it was important to 

have the dialogue there.

BAAL SANSAD 
Baal Sansads (children’s parliament) in schools was 

identified as the apt institutional mechanism to locate the 

human rights dialogue. Currently the Baal Sansad consisted

of 12 children selected/elected to experience democratic 

functioning and child rights. Each portfolio is led by two 

members – Minister and Dy Minister. 

   

Recognising the gap that there is no portfolio to look into social justice (including non-discrimination, gender 

equality, social equality and others). CSEI consulted the teachers to include two more members to be 

designated as the Minister and Dy Minister and shall have representation from the Dalit/Musahar community. 



HUMAN RIGHTS EDUCATION 

Supported By 

  To monitor and bring to notice any child rights violation 

under the RTE (discrimination, corporal punishment,   non 

implementation of norms, delay/non implementation of 

equity measure)

  To dialogue with school and school management on how 

to address issues of exclusion and discrimination faced by 

any child.

  To promote social equity and inclusion among all 

children

"This methodology was an open process where the 

children articulated their issues and the schools did 

not take it as a complaint mode, but issues that needs 

to be addressed. The school authority appreciated the 

concept and the way it was presented. A shift in the 

attitude of the school authority and also in the 

students is observed. They have now welcomed 

change and are now becoming more aware about their 

rights, and rights of others. The discrimination within 

the school has also seen a decrease. Students now 

come together and also prepare puppet shows. 

Through the activity, they have developed 

understanding of different aspects of human rights. 

These processes became the human rights education 

training for the children and the school.

CSEI identified and trained Musahar children in school on 

their rights and helped them to highlight their issues 

through puppetry. The children identified their issues like 

discrimination, early marriage, gender issues, drop out 

from schools, discrimination in food and water etc. 

Identified issues were scripted in stories and articulated 

through puppet shows together with the other Baal 

Sansad members.

   The broad roles of these 2 posts are identified as:

Story through Puppets 

   Being a participatory process it offers a level playing 
field for learners in relation to facilitator and not a one 
way process as it is in current system
  Since there is no judging, participants are able to take 
responsibility for their learning  and a sense of enquiry 
is triggered. 
   Experiential learning process includes reflection 
where an experience is understood by asking 
questions of 'it'. This leads to critical understanding of 
an experience and also nourishes an attitude of raising 
questions.
   Use of metaphor (in Experiential Learning) allows 
participants to link experiences in a session/training to 
larger issues/life itself.

EXPERIENTIAL LEARNING UNDERPINS 
HUMAN RIGHTS EDUCATION.



LEARNING JOURNEY

ABOUT THE JOURNEY 
An important part of the children and youth processes in CSEI is in 

providing opportunities to explore themselves and also understand 

the world around them. CSEI takes all effort to identify and network 

with various organisations, processes and campaigns that are of 

concern to the Musahar community. These also help to understand 

the social structure, governance process, state provisions and 

programmes, and wider civil society engagements that have a link 

to their life. The youth are also engaged in these various processes, 

providing them an opportunity to engage with the larger issues and 

understand their community and their own issues.

NINE IS MINE 

Campaigns like NINE IS MINE, brought together the student 

to demand the government to allocate 6% of GDP for 

education and 3% for health care. Nine is Mine also helped 

the youth to connect to the Millennium Development Goals 

(MDGs) from the children and youth perspective. It provided 

opportunity for Poonam to be part of state, national and 

international activities held in Bihar, Delhi and in New York.

 

Twenty youth participated in the INTERNATIONAL YOUTH

PEACE FESTIVAL in Chandigarh. This was a big exposure to

youth from across 20 countries who participated in the

festival. As part of the organizing team, the youth got to

know much about these countries and their youth. Various

cultural programs, debates and informal spaces provided

a large space to the youth. The youth overcame their

hesitation in interacting with new people and also their

shyness of talking in English. 

INTERNATIONAL YOUTH PEACE 
FESTIVAL



LEARNING JOURNEY 

supported by 

Pravah and Community Youth provides a variety of exposure 

to the youth. Various programmes include breaking caste 

and gender barriers through interface across social and 

gender lines. It also includes programmes for Understanding 

Constitution and its relevance to the Dalit youth, internship 

with other civil society organizations, to name some. These 

programmes also helped to expand the personal and social 

horizons for the youth.

Expanding the Horizons 

CSEI also engages closely with The National Campaign on Dalit 

Human Rights (NCDHR) which tracks human rights violations, 

budgets and Dalit women issues. The campaigns and workshops 

of tracking atrocities, conducting fact findings, exploring 

Scheduled Caste Sub Plan and Tribal Sub Plan provided 

opportunities to the youth to understand these issues. An 

important dimension is scholarships for education and 

non-discrimination in schools. The Bihar government’s decision to 

reduce the Post-matric scholarship to Rs.15000/- year has 

serious implications for the higher education for the youth and 

they were engaged in rallies, workshops both in Bihar and in 

Delhi. In these processes, they realized their right to education, 

and how they’re being deprived of scholarship because of 

political decision. They realized the importance of rights assertion 

and how they need to avail their rights. Protest march and rallies 

are opportunities where the youth learn about the broader 

understanding of issues



LEARNING IMPROVEMENT 
PROGRAMME FOR EQUITY (LIPE)

ABOUT LIPE
Learning assessment is often used as a tool to present how 

different groups of children are ‘not performing’. The 

assessment shows what the children have failed to learn, 

where they are not able to perform. Year after year, such 

assessment erodes confidence in the system without giving 

ways to move forward to improve the situation. CSEI was keen 

to use assessment to provide a ‘road-map’ for learning 

improvement. LIPE was developed in this context.

BACKGROUND
Marginalized children and Musahar children, in particular, are 

considered ‘un-educable’ which justifies schools not 

investing in their education. Teachers take no effort in 

motivating them, encouraging them or supporting them to 

excel in their education. Rather than a situation where they 

are provided additional measures to overcome the historical 

exclusion, they are actively de-motivated, discouraged and 

even prohibited to do well in education. It is not a surprise to 

see schools within one kilometer of the Musahar tola and 

almost all Musahar children out of school. Encouraging the 

families and children to enroll in schools is a huge challenge, 

getting them to stay on in schools is even more. 

LIPE was introduced to promote learning for children who 

are currently at different learning levels. It is founded on 

‘experiential and contextual learning’ – it provides the child 

tools and methods to start from where they are. It engages 

the whole community and creates an ‘education 

environment’ in the community. It is strongly founded on 

youth contributing to their communities – ‘self to society’ 



LIPE 

                                   Supported By 

i) Naam ko Pehchaan 

(children who have to learn to read and write letters in Hindi) 

ii) Gaon ko Pehchaan 

(children who have to learn to read and write words in Hindi) 

iii) Anubhav ko Pehchaan 

(children who have to learn to write out ideas in sentences 

and share their experiences) 

"

Naam ko Pehchaan – Where the children were taught to write 

their names and the names of the people in their surroundings. 

The CLAY fellows taught them how to write the names and 

correct them whenever required. The children started learning 

different names and how to write them. The parents, who were 

doubtful of this process became supportive as they saw their 

kids enjoy the learning process. 

Gaon ko Pehchaan – where the children would name different 

things they observe in their village. They would observe and 

write the names of trees, animals, name of the village etc, and 

the CLAY fellows would correct the spellings during their 

interactions. Through this activity based learning the children 

could now name different things in their surroundings. 

Anubhav ko Pehchaan – where the youth was given a diary to 

maintain on daily basis. They’d write their daily experiences 

about their day. This would teach to youth to do daily diary 

entries and would also help them learn to write out their 

feelings. The diary was then submitted to the tola sevaks and the 

copy of the diaries is given to the youth to keep. 

LIPE intervenes with the children of different age groups in structured way. 3 groups were identified based 

on their current learning levels and organised to improve their learning skills through activity based 

learning. 

This activity was very much appreciated by the children’s and their families, as this created a 

learning experience in their respective villages. This is an innovative way to encourage children 

to LEARN WITH DIGNITY. 



SHIKSHA SAMVAAD

ABOUT SHIKSHA SAMVAAD 
As per the RTE provision, there’s a need to hold interaction 

with the community members by the school authorities in 

every school. These interactions are expected to bring 

forward the education related issues and expectations of the 

community. However, these were not being practiced in the 

school. Therefore, shiksha samvaad was introduced in the 

community by the clay fellows with the support of team 

members where meeting with parents is conducted and 

issues of discrimination, dropout, MDM, and other related 

issues are discussed and action initiated.

BACKGROUND 
Shiksha samwad provided a platform to engage with the 

community and discuss serious issues of early marriage 

impacting education and health of Musahar children. It 

helped spread awareness and building understanding and 

gravity of the issues to a limited level . 

These interactions with 

the community have 

brought forward the 

different issues that they

never realized could be 

dealt with. The 

community members 

have become more 

aware about Rte 

provisions. 

The community for a very long time stayed aloof from all the 

benefits they could acquire and the rights they all deserve. 

Shiksha Samvaad initiated by the fellows have helped them gain

a deeper knowledge and understanding about their rights . 

In the journey of 

3 years, every 

centre has 

organized more 

than 30 shiksha 

samvaads.



SHIKSHA SAMVAAD 
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DIFFERENT ISSUES ADDRESSED DURING SHIKSHA 
SAMVAAD

The community members are now working towards the 

betterment of their communities. They also redress their 

grievances in the meetings, they have become empowered. 

Through Shiksha Samvaad more than 200 community 

members are reached out and their issues and problems are 

brought forward in front of the stakeholders. 

Many issues like unavailability of drinking water, absence of

mid-day meal, etc were addressed and complaints were 

filed for the appropriate action by the SMC

OUTCOME

Child marriages 

Child labour 

Availability of Mid-day Meal 

Dropout 

Community motivation 

RTE information 

Government schemes 

Community relationship 

Health and Hygiene 

Safe Environment 



VYAKTITVA VIKAS KENDRA
F R O M  S E L F  T O  S O C I E T Y

VVK
CSEI set up the Vyaktitva Vikas Kendra (VVK) in Dhanurua 

block, Patna District, Bihar in Nadwan  It is designed as a 

safe space where the CLAY (Community Leadership and 

Youth) fellows can come together to explore their own 

development and build strategies to empower their 

communities. The CLAY fellows routinely come together 

on Sundays and whenever otherwise required, the 

meetings are facilitated.

Musahar community is the Dalit among the Dalits, considered

untouchables even by other Dalit communities. They are 

landless, living on community land or that of the landlords, 

and are often threatened of eviction.  In the town, they earn 

their livelihood through casual wage work.  

Excluded and exploited, they face many types of violence 

and human rights violations. 

The greatest negative impact is on children and youth, who 

grow up in an environment where they see their parents 

being abused and humiliated. There is little encouragement, 

support or opportunities for them to explore or envision a 

different life. Girls are further vulnerable, both inside the 

home and outside and have no voice in the community. 

ABOUT VVK 

The VVK is a space for the CLAY fellows and the youth themselves. Girls and boys come together and share

the space, which in itself is uncommon in the community. They are eager to come together every Sunday

from 11 am to –3.30 pm. Here they share their concerns and their challenges, their stories. They share their

education and career aspirations. They share their successes and challenges. They learn from each other.

They explore new ideas through internet. They meet new people that hold sessions in the centre. They

discuss ideas, have fun, laugh and play. In fact for a little while they are all YOUTH themselves. 



VVK 

supported by

The VVK has 3 set of computers – which is used by the fellows for computer learning and Learning through 

the Internet , 1 Projector, Screen , Science Kit and Maths kit. Since, the fellows did not have access of such 

facilities in their schools, VVk aims to  provide them every learning opportunity, Library – books of different 

genre are made available for the fellows to read and learn  , Internet facility  which is often used by the 

fellows to have access to the outside world and learn new ideas and initiate them in their respective areas, 

and also to watch documentaries and videos, to motivate them.

The VVK has a planned scheduled programme for the CLAY fellows every Sunday. Each CLAY fellow goes 

through Time to time training on – Self development, personality development, enhanced learning, 

Preparing for debates, film screening, self assessment once in a month, practice session for competitive 

exams, exploring new games based on khel se mel and newspaper reading. 

The CLAY fellows volunteer and manage the VVK too. An elected person from the clay fellow – elected by 

the clay youth, communicates with the clay fellows regarding the meetings on day to day basis.  The 

activities is distributed among the fellows- for cleaning and maintenance, maintenance of computer and 

equipments, Maintaining Education Bank etc. 

Outcomes: 

• Youth come in touch with their hidden 

talents and strengths 

• Youth are able to voice and explore their 

education and career interests 

• Youth get support to follow up on their 

education and career 

• Youth gain confidence to build strategies for 

community empowerment 

Education bank is a concept 

developed by Clay fellows to 

maintain a fund where clay fellows 

contribute small amount of saving in 

the fund, aimed towards meeting 

financial emergencies in education- 

for applying for tuitions and coaching 

and exam forms, it is managed by the 

elected clay fellow. These 

educations bank has turned out to be 

very useful for the clay fellows in 

case of emergencies, for meeting 

their requirement.

 
 

In the period of one year, the young people have gained information and built up their knowledge on
diverse issues. They became clear about various social issues for which they had no rationale like 

untouchability on one end or reservation at the other. 
 

They are able to explore their journeys of SELF TO SOCIETY.
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